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Our Mission

Our Mission of Love Ourselves; Love Others; Love Learning; Love Our World underpins our curriculum. From this
starting point, we plan our curriculum with ‘the end in mind’. We aim that by the time our children leave Sacred
Heart, they have become resilient, confident and self- assured individuals, recognising the gifts and talents they
have to offer the world. They are curious learners with a desire to always do their best. In addition to this, our
children leave us as kind, respectful young people and instilled in them is the importance of treating others how
they would like to be treated. Through connecting with nature and understanding the environment around them,
our children will become responsible and ethical global citizens.

Our school mission drives our curriculum and this help us to focus more clearly on the knowledge, skills and virtues
that all children require so they can flourish and lead a fulfilled life beyond primary school.

Aims

- To promote best practice and create a shared culture and understanding of what constitutes excellent teaching
and learning

- To establish consistency in teaching and learning approaches across the whole school

- Torecognise that it is the responsibility of all staff at our school to provide the highest quality learning
experiences for all our children, and in doing so, continually raise pupils’ achievement

- To ensure learning activities are planned to meet the specific needs of individuals and groups of pupils as
identified by regular feedback and assessment

- To monitor the quality of teaching and learning through a robust and transparent model of
monitoring and evaluation

- To provide CPD opportunities for all staff involved in teaching and learning based upon our school approach
to teaching and learning, their individual needs, requirements, career stage and future development

- To enable the school and staff to identify aspects of classroom practice and provision which will benefit
from further development and support

Evidence Base
When creating this policy, we have used the following evidence base:

- Rosenshine’s Principles of Instruction

- EEF ‘Teaching and Learning Toolkit’

- EEF ‘Special Educational Needs in Mainstream Schools’
- Quality First Teaching

- Kate Jones’ Retrieval Practice

Our Curriculum

Foundational knowledge sits at the heart of our teaching and learning policy. We prioritise the secure teaching of
core knowledge and skills—particularly in language, reading, writing and mathematics—because these are essential
for pupils to access the full breadth of the curriculum and achieve long-term success.

Foundational knowledge is taught systematically, explicitly and with rigour, ensuring clear sequencing, sufficient
practice and high expectations for all pupils. Staff check pupils’ understanding to identify gaps or misconceptions
early. Where gaps are identified, timely, targeted support and adaptation of teaching are put in place so that no pupil
is left behind. All staff share collective responsibility for securing strong foundations, recognising that early precision
and consistency are key to equity, inclusion and sustained learning progress.

Our curriculum is underpinned by our understanding of cognitive science around how children learn and retain
knowledge in the long term- Rosenshine’s Principle of Instruction. Our curriculum is knowledge rich and this is
prioritised so that children can gain a deeper understanding of subjects. Using the national curriculum as a starting
point, we have designed our curriculum so that it is ambitious, coherently planned and carefully sequenced. This is to
ensure that children can build a mental framework of knowledge, allowing them to connect new knowledge and skills
to what they already know (schema).



Learning is a change to long-term memory and we want our children to know more and remember more. We forget
information that we don'’t initially store in meaningful schemata or we don’t retrieve enough. This is a natural
process. We increase our ability to improve our recall and understanding if we remember the information more often
and in more depth. Regular retrieval practice leads to fluency and automaticity. We have therefore designed our
curriculum so that there are opportunities for repetition and consolidation of key knowledge and skills in order that
learning is embedded over time.

We want our curriculum to excite, motivate and engage our children. We offer an array of positive, cultural and
educational experiences that link to our curriculum, local area and takes learning beyond the classroom.

Our curriculum is designed to meet the range of needs that our children bring to Sacred Heart. Our practice is
inclusive with a strong focus on adaptive teaching and appropriate task design. This means all children are able to
access a broad curriculum, regardless of their starting point.

Appropriate challenge is planned throughout the curriculum ensuring that children’s resilience is developed. We want
all children to see that making mistakes is an important part of the journey to success.

What are the conditions for effective teaching and learning?
1. High expectations for all: All children have the potential to achieve at the highest

possible standard given the correct support. All staff should have high expectations of pupil outcomes
from their starting points in terms of quality of work and presentation as well as non-recorded
outcomes.

2. Spend time building positive relationships: Show pupils you know about them, are interested in them
and care for them. Know the background of each child and the be aware of the impact that this may
have on learning. Strong pupil teacher relationships lead to a positive classroom environment and
motivates pupils to try their best as well as behave as you expect.

3. Exceptional behaviour for learning:

Pupils learn best when they are focused, settled and engaged.
Pupils should be able to see the board and the teacher

Pupils should listen attentively

Pupils should be respectful towards one another and to staff at all times
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Every member of staff is expected to adhere to the behaviour policy to
ensure a calm and consistent approach.

» Pupils need to be active learners and should be encouraged to speak up and in full sentences at all
times.

Planning is key: Excellent planning is an essential part of excellent teaching.
We expect teachers to:

- be fully aware of and deliver the carefully-sequenced curriculum which teaches essential concepts,
knowledge and skills

- ensure that pupils are engaged in their learning through practical learning opportunities including trips,
drama, oracy and hands-on experiences and not overloaded with information delivered from slides.

- build on pupils’ prior knowledge and experiences

- take ownership of the lesson and adapt where required to suit the needs of their class, even if the
lesson is from a scheme

- class teachers must plan for any children with SEND in their class. It is the class teacher’s responsibility to
plan for these children, although a TA may support in the delivery of the planning. This planning will be
monitored to ensure that pupil progress is sustained.



-To plan well, staff should engage with research and pedagogy and enhance their own subject
knowledge.

The principles of effective teaching and learning

Rosenshine’s 10 What does it look like in the classroom?

Principles of Instruction

Daily review

Lessons begin with a short review of previous learning to enable children to
connect their new learning onto schema that they have already converted
into long-term memory.

Present new material
using small steps

Teacher introduces one idea at a time; short explanations; avoids
overloading pupils with too much information at once.

Provide models and
worked examples

Ido

Teacher modelling involves the teacher showing the children how to do
something whilst simultaneously describing what they are doing and
explaining why they are doing it (thinking out loud). Modelling slows down
the process so it can be seen clearly. Modelling uses dual coding (verbal and
visual materials at the same time). The teacher may use have an excellent
finished product (worked example) and share it with pupils, discuss why it is
good and the choices the writer made when constructing.

Ask questions

Carefully planned, targeted questions are asked frequently to establish
children’s understanding and allow for timely intervention from the teacher
or teaching assistant.

Guide student practice

We do
Children practise with the teacher’s support; shared writing, guided maths

questions (think together), scaffolded tasks, worked examples on the board.
Children who require further support and scaffolds are identified during
guided practice.

Provide scaffolds

Scaffolds are used such as manipulatives, word mats, sentence stems,
visuals, task organisers and writing frames. These are withdrawn when no
longer needed. Careful consideration is given to those children with
additional needs so that they can access the learning independently.

Check for student
understanding

Ongoing assessment during the lesson; spotting misconceptions quickly and
addressing them before moving on.

Obtain a high success
rate

Tasks are accessible; scaffolds provided; teacher adjusts pace; children
experience success before challenge increases.

The teacher and TA address misconceptions as quickly as possible giving high
quality verbal feedback so that learning is moved forward and children can
be successful.

Independent practice

You do

Children are given sufficient time to practise and embed key knowledge and
skills. Further challenge allows children who have demonstrated
competency to consolidate their learning. They apply their knowledge/ skill
in a different context. They may correct deliberate errors demonstrating a
deeper understanding.

Children regularly re-
visit learning on a
medium to long term
basis

Low stakes quizzes and revisits are used to embed knowledge and identify
gaps. Daily revisits take place in maths and English. Retention testing in
maths occurs 2-3 weeks after teaching has taken place. For other subjects
there is a weekly quiz. Knowledge tested is not restricted to the current unit
of work but requires the children to retrieve pre-requisites from previous
year or term objectives. This will ensure knowledge is embedded in
children’s long-term memory.




What happens after teaching?

This section should be read in conjunction with the feedback and marking policy:
1. Marking and planned feedback:

- All work must be acknowledged by the teacher.

- A whole class feedback approach can be used to gather general feedback points to improve learning

2. Adapt or re-plan lessons if necessary. ldentify children who require further practice, keep up or intervention and plan
an appropriate activity.

3. Plan in opportunities to review learning. The more children recall and revisit learning, the more it will embed in long
term memory.

Metacognition and self-regulation
Metacognition relates to the ways in which learners monitor and purposefully direct their learning. Metacognitive
strategies, are the strategies individuals use to monitor how we know, understand and learn (cognition). At Sacred
Heart, we aim to develop self-regulated learners who are aware of their strengths and weaknesses, and can motivate
themselves to engage in, and improve, their learning.
Teachers at Sacred Heart will support children to develop their metacognition in a variety of ways by:

o modelling explicit thinking for most tasks

e ensuring children have the opportunity to plan, monitor and evaluate their learning using appropriate scaffolds

so they can eventually undertake these tasks independently
e pitching challenge correctly for all children
e ensuring children engage with feedback so they can monitor their learning

e encourage metacognitive talk in the classroom

Learning Environment
The learning environment will be managed in such a way as to facilitate different styles of learning.
Opportunities will be made for:

-whole-class teaching

-group work, organised according to appropriate criteria (i.e. mixed ability, similar need or gaps)
-one-to-one teaching

-collaborative learning in pairs or groups

-independent learning

All areas of the learning environment will be planned for, including, where appropriate, the outside
areas, in order to ensure opportunities for a range of practical activities, which will develop
appropriate knowledge, skills and understanding.

The classroom will be organised to facilitate learning and the development of independence.
For example:

-book corners will be comfortable and attractive to promote a love of reading
- children will be able to access appropriate resources according to the task
-children will be involved in the maintenance and care of all equipment and resources



Classrooms provide an ordered and purposeful learning environment, including working walls to support
understanding and learning.

Children’s work should also be celebrated. Every half term, children should select the work they are the
most proud of so it can be displayed on their own clipboard.

Inclusion (See the SEND Policy for more detail)

The research underpinning the EEF’s guidance report ‘Special Educational Needs in Mainstream Schools’
indicates that supporting high quality teaching improves outcomes for pupils with SEND. Five specific
approaches—the ‘Five-a-day’ indicated below—are particularly well-evidenced as having a positive impact.

Teachers should develop a repertoire of these strategies, which they can use daily and flexibly in response
to individual needs, using them as the starting point for classroom teaching for all pupils, including those
with SEND.

Special attention should be given to removing barriers to learning through providing technology to aid
access, adapting teaching with appropriate task design and providing scaffolds that promote learning new
(and repeating learned) skills as well as independence.

Explicit Teacher-led approaches with a focus on clear explanations, modelling
instruction and frequent checks for understanding. This is then followed by guided
practice, before independent practice.

COg 11\ (== 3]s B Managing cognitive load is crucial if new content is to be transferred into
metaco gn itive students’ long-term memory. Provide opportunities for students to plan,

: monitor and evaluate their own learning.
strategies

Scaffolding When students are working on a written task, provide a supportive tool
or resource such as a writing frame or a partially completed example.
Aim to provide less support of this nature throughout the course of the
lesson, week or term.

Flexible Allocate groups temporarily, based on current level of mastery. This

grou pl ng could, for example, be a group that comes together to get some
additional spelling instruction based on current need, before re-joining
the main class.

Usin g Technology can be used by a teacher to model worked examples; it can

be used by a student to help them to learn, to practice and to record
their learning. For instance, you might use a class visualiser to share
students’ work or to jointly rework an incorrect model.

technology




Roles and Responsibilities

Subject Leaders:

They will:
» formulate an action plan for their subject and RAG rate termly
» Monitor and evaluate their subjects through book looks and pupil voice
» Analyse data trends for groups and individuals
» Attend / complete relevant CPD
» Lead staff meetings and team teaching as required
Teachers:
O To plan and deliver effective lessons that are sequenced to achieve small steps of learning
O  To provide timely and meaningful feedback so all children make progress within a lesson
O  To model to the highest standards
O To expect the highest standards of all pupils
O  To offer equal opportunities so all children can achieve their potential
O Work collaboratively with colleagues to learn and impart subject knowledge and best practice
TAs:

To be guided by the teacher in how best to support the learning in class

To be proactive in providing resources to scaffold the learning

To model to the highest standards

To expect the highest standards of all pupils

To provide verbal feedback in a timely manner so that all children make good progress

Parents and carers:

Parents have a fundamental role to play in helping children to learn. They are informed about what and
how their children are learning by:

Curriculum information sent out every half term outlining the learning

Website with curriculum information and curriculum statements

Twice yearly invitation to attend parents’ information meetings in which the progress made by
each pupil and his/her next steps in learning are explained and discussed

Annual report sent to parents explaining the progress made by their child and indicating
areas for improvement

Invitations to any relevant workshops to support learning at home

Open door policy with class teacher and senior leaders

Academy Council:

Governors support, monitor and review the school policies on teaching and learning. In particular they

o Monitor how effective teaching and learning strategies are in terms of raising pupil attainment (reviewing
data and providing challenge)
o Ensure that staff development and performance management policies promote consistently high-quality

teaching
o Monitor the effectiveness of the school’s teaching and learning policies through the school’s self-
evaluation processes.



Monitoring and Development of Teaching and Learning and the Curriculum

There are a number of ways in which the school monitors the progress of pupils. There are no formal
observations of staff as we believe that the focus should be on improving daily teaching and
learning. We want to create an honest and open culture where all members of staff including the SLT
are open to learning and improving.

Monitoring and development of teaching and learning across the school will take place regularly and
will take the following forms.

-Lesson drop ins.

- Pupil Voice

- Learning Walks

- Book monitoring

- Internal and BWCAT moderation with hub schools

- BWCAT School 2 School review

- BWCAT Data Monitoring reviews (x3 annually)

- BWCAT Deep Dives

-BWCAT Inclusion Review

Feedback is provided to teachers with strengths and areas for development. Information from

monitoring informs individual support and whole school CPD.

Assess and Review Cycle
There are three formal testing cycles throughout the year
After each data collection point:
® The data is analysed by the HT and shared with BWCAT’s EHT for Quality of Education
® Teachers meet with the SLT and SENDCo for pupil progress meetings. Individuals pupils who
have a barrier to learning or are not reaching their target is discussed and a plan for
improving outcomes is put in place
® Itis expected that pupil performance in tests and outcomes in books generally improves as
the year goes on and that all pupils in the main classes and the vast majority of all pupils
achieve by the end of the year. SLT will be aware of pupils who will need support to attain
EXS and those pupils working below age-related expectations.
® Children with SEND are included in the Assess and Review cycle and teachers should

complete a review of their progress on an individual basis.



&
Appendix 1- Sacred Heart Catholic Primary School

Teaching and Learning Sequence Writing - Ready Steady Write

Responding to feedback (metacognition)

Children respond to written feedback and correct SPAG errors and omissions (Yr 2-Yr6).

TA circulates providing support and ‘live feedback’. Teacher scaffolds editing with an identified group of children.

Sentence accuracy

This encompasses daily practice of word, sentence, and punctuation from the statutory National Curriculum
programme of study for writing and Appendix 2 This daily practice also helps build fluency and stamina for writing.

Teachers explicitly models a sentence with a particular grammatical feature/features. The children then write their
own sentence including this feature. Teachers of younger children and those who require additional support may
choose to dictate some of the sentences provided. These should be adapted to meet the needs of the children.

The teacher and TA move around the classroom checking for accuracy and providing ‘live and responsive’ feedback
to ensure high levels of success. A grammar activity is available if children need further input prior to writing their

sentence.

This part of the lesson should take no more than 10 minutes.

Quality First Teaching from the Teacher

New information is provided in small steps (cognitive load)

Teacher explicitly models learning ‘thinking aloud’ and provides worked examples (metacognition). The teacher uses

their reading voice. There is an element of shared thinking.

Teacher asks a large number of questions and checks the understanding of all children

3

Independent Practice

TA provides targeted support
during teacher input to children
identified by class teacher

who require guided practice.

Children work independently. Appropriate task design, task organisers and scaffolds are in place to promote
independence. The teacher moves around the class providing ‘live and responsive’ feedback. They identify children

Independent pra

il dhest et pereranEs A S If further mlsconce‘ptl‘ons are |delnt|f|ed then a?du'lt support

. . and scaffolds remain in place. A ‘keep up session’, adapted
criteria for their LI, year group or target ! g y j

" retrieval practice or intervention should take place to address
(metacognition). g -
any gaps. This should take place as close to the point of

If a high success rate is obtained with independent teaching as possible.
work then children move onto further challenge

appropriate to their LI or year group




Appendix 2- Sacred Heart Catholic Primary School

Teaching and learning sequence mixed class maths

Pre- assessment (retrieval practice, spacing)

Year Group A and B - Fluency —

Develop recall and automaticity of key facts e.g. number bonds, related facts, times tables

Years 2-6: a week before the beginning of a new unit, use the Power Maths end of unit assessment for the previous year. e.g. Year 6
place value -use Year 5 place value end of unit assessment.

Year 1: before teaching a new unit, look at the pre-requisites and set up activities during the week to check children’s understanding.
As the year progresses, there will be a transition to a more formal pre-assessment in readiness for Year 2.

Identify children who require pre-teach activities. If a large number of the class have gaps in their learning review the previous year’s
learning objectives prior to teaching new content with the whole class. Retention testing takes place 2-3 weeks after a unit has been
completed (check performance vs learning). Use end of online end of unit test.

R =

Use EMT time for some days

. 4

Year Group A- TA led or work independently

Respond to previous lesson/lessons’ feedback and correct work
(metacognition). Complete outstanding work. Strengthening
activities should be available for children who require further
support. Other children should complete challenges relating to

previous learning.

Year Group A- Teacher led

Discover and Think together

¥

Revisit Prior Learning (retrieva

Alternate each lesson
Power maths presents new information in small steps- Cognitive Load

Start each lesson with a quick review of the key concepts from previous learning. This could be last lesson, last week, last month,
last year or pre-requisites for the lesson you are going to teach. Include review of key vocabulary. Written evidence should be in
red maths book from Year 2.

) 4

Year Group B- Teacher led

| do: Discover new information/ concept is introduced as a
problem and is explored as a whole class. Teacher will model
and use worked examples (metacognition). Questioning will
check understanding (use teacher guide)

We do:Think together this is guided practice. A problem is
presented to the children and they will work either
independently, in groups or pairs to solve the problem under
the guidance of the teacher. Solutions are shared as a whole

class.

Year Group A- Teacher led

Independent practice- teacher provides further support and live
feedback

¥

If high success rate
is obtained children

Year Group B- Practice Books — TA Led

Each child has a practice book for independent practice.
Teacher will identify the children who require further support.
The TA will work with these children repeating modelling and
complete a strengthening activity with the aim of moving to
independent practice (finishing at least the 15t 2 pages). Live
feedback will then be given to other children.

move onto further
challenge (use WRM,
NCETM, 156e
reasoning, n-rich)

as possible.

If further misconceptions are
identified following a review of books
then a ‘keep up session’ should take
place as close to the point of teaching

Work should provide an appropriate level of challenge.
Every child including those with SEND should have access
to scaffolds (concrete and pictorial representations) so they
can achieve. Scaffolds should encourage children to be
active and independent learners.
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Appendix 3- Sacred Heart Catholic Primary School

Teaching and learning sequence- maths

Pre- assessment (retrieval practice, spacing)

Years 2-6: a week before the beginning of a new unit, use the Power Maths end of unit assessment for the previous year. e.g. Year 6
place value -use Year 5 place value end of unit assessment.

Year 1: before teaching a new unit, look at the pre-requisites and set up activities during the week to check children’s understanding.
As the year progresses, there will be a transition to a more formal pre-assessment in readiness for Year 2.

Identify children who require pre-teach activities. If a large number of the class have gaps in their learning review the previous year’s
learning objectives prior to teaching new content with the whole class. Retention testing takes place 2-3 weeks after a unit has been
completed (check performance vs learning). Use end of online end of unit test.

Fluency -

Develop recall and automaticity of key facts e.g. number bonds, related facts, times tables

‘ Use EMT time for some days

Revisit Prior Learning (retrieval practice)

Start each lesson with a quick review of the key concepts from previous learning. This could be last lesson, last week, last month,
last year or pre-requisites for the lesson you are going to teach. Include review of key vocabulary. Written evidence should be in
red maths book from Year 2.

TA provides targeted support

Power maths presents new information in small steps- Cognitive Load during teacher input to children
identified by class teacher

| Do: Discover- Explicit Modelling by Teacher

I do: Discover new information/ concept is introduced as a problem and is explored as a whole class. Teacher will model and use
worked examples (metacognition). Questioning will check understanding (use teacher guide)

\ 4

We Do: Think Together- Guided Practice

We do:Think together this is guided practice. A problem is presented to the children and they will work either independently, in
groups or pairs to solve the problem under the guidance of the teacher. Solutions are shared as a whole class. The teacher
identifies children who require further support.

You DO: Power Maths Book Independent Practice

Independent practice- TA provides further support and live
feedback

If high success rate If further misconceptions are

is obtained children identified following a review of books Work should provide an appropriate level of challenge.

move onto further then a ‘keep up session’ should take E"ery:fh':: including th°Ze "_‘"th ?EIND should h‘f“’e acces:

challenge (use]WRM, Blace as close to the point of teaching to sca <.> s (concrete and pictoria represer.mtatlons) so they
d can achieve. Scaffolds should encourage children to be

NCETM, | see as possible. B enendent |

reasoning, n-rich) active and independent learners.
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Appendix 4- Sacred Heart Catholic Primary School

Teaching and Learning Sequence for R.E., History, Geography and Knowledge Based Science

Responding to feedback (metacognition)

Children respond to written feedback and correct SPAG errors and omissions (Yr 2- Yr 6). Teacher provides support and ‘live

feedback’ to an identified group of learners.

Revisit (retrieval practice and spacing)

This should address key knowledge only. Quick quiz (using a mixture of multiple- choice questions or free recall), individual
spotlight, think and link activities, verbal retrieval (YR/Yr 1) are examples of retrieval practice.

Children with SEND access revisit activities that link to their targets

Quality First Teaching from the Teacher
New information is provided in small steps (cognitive load)
Key vocabulary is explained and the teacher models learning and skills (metacognition) required

Teacher asks a large number of questions and checks the understanding of all children

: 2

Independent Practice

Children work independently. Appropriate task design, task organisers and scaffolds are in place to promote
independence. The teacher moves around the class providing ‘live and responsive’ feedback. They identify children
who require guided practice.

12

eptions are identified then adult
and scaffolds remain in place. A ‘keep up
session’ or adapted retrieval practice should take
place to address any gaps.




